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1.1  School Mission 
 
  The school states its mission as follows: 

“To provide,  with devot ion,  an al l - round educat ion laying 
equal  emphasis  on i ts  f ive aspects :  moral ,  academic,  physical ,  
social  and aesthet ic .  We expect  a l l  our  graduates  to  be leaders  
of  tomorrow,  each possessing profound knowledge and a  noble  
character .”   

 
(School Profile 2002/03) 

 
The school is committed to the full provisions of an all-round education for its 
students in the following directions: 

• To cul t ivate  a  posi t ive  a t t i tude towards l i fe .   

• To develop their  potent ia l  ta lent  to  the  ful l .   

• To foster  one ar t  for  l i fe .   

• To nurture  the spir i t  to  serve the community.  

 

1.2  Basic Information about the School 
• The school  is  a  subsidized co-educat ional  secondary 

school  and is  sponsored by the Hong Kong Taois t  
Associat ion.   The school  celebrated i ts  20th Anniversary 
in  the previous school  year  ( i .e .  2001/02) .  

• The school  takes  up an area of  5 ,400 metres .   I t  consis ts  
of  27 classrooms,  3  s taff  rooms,  3  computer  rooms,  4  
laborator ies ,  a  Mult i -media  Learning Centre ,  a  
Mult i -media  l ibrary,  a  Geography room, a  Home 
Economics room, a  Needlework room, a  Music  room, a  
Design & Technology Creat ive Centre ,  an Art  room, a  
Resource Centre  and 2 Computer  Centres  for  teachers ,  a  
centre  for  Parent-Teacher  Associat ion,  an Act ivi ty  Centre ,  
an Art  Gal lery,  a  Conference Room and a  Counsel l ing 
Room. There  are  a lso a  school  hal l ,  a  covered playground,  
3  open playgrounds,  a  tuck shop and a  garden in  Chinese 
s tyle  with  grot to  fountain and f ishpond.   The school  is  
a i r -condi t ioned,  and is  wel l -decorated with Chinese 
couplets  and sayings of  the Chinese sages .  

1. Introduction 
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• The school  adopts  Engl ish as  the medium of  inst ruct ion 
except  for  Chinese Language,  Chinese History,  Chinese 
Li terature ,  Putonghua,  Life  Educat ion and Physical  
Educat ion.   

• In  the 2002/03 school  year ,  there  are  29 classes  with 1149 
s tudents .  Detai ls  are  as  fol lows:  

 
Level S1 S2 S3 S4 S5 S6 S7 Total 

No. of Classes 5 5 5 5 5 2 2 29 
Total 

Enrolment 213 213 210 209 182 67 55 1149 

  

• With 56 members  on the teaching s taff  ( including the 
pr incipal) ,  the  teacher-s tudent  ra t io  is  1:21.   There are  
27 members  on the non-teaching s taff .  

1.3  Inspection Methodology 

• The inspect ion took place f rom 2 to  9  December  2002.   
Twelve inspectors ,  together  with a  lay member,  conducted 
var ious act ivi t ies  to  gather  information about  the  school .  

Before the actual  inspect ion,  the  team: 

• scrut inized documents  provided by the school  and relevant  
information avai lable  f rom various sect ions of  the  
Educat ion Department ;  

• paid a  preparatory vis i t  to the school  on 15 November 
2002 to  meet  members  of  the School  Management  
Commit tee ,  and to present  and clar i fy  issues  regarding the  
qual i ty assurance inspect ion framework and processes to  
the teaching s taff ;  

• held a  meet ing with  parents  on the evening of  15 
November 2002 to  sol ic i t  their  views on the school .   The  
meet ing,  to  which al l  parents  were invi ted,  was at tended 
by 27 parents ;  and 

• i ssued pre- inspect ion quest ionnaires to a l l  members  of  the  
teaching and non-teaching s taff ,  as  wel l  as  to  a  random 
sample of  145 parents  and s tudents  to  col lect  their  views.   
The response rates  were 72%, 70%, 67% and 66% 
respect ively.  

 



 

3                                                     

During the inspect ion:  

• 49 lessons taught  by 43 teachers  were observed.   These  
lessons were from S1 to  S7.   The fol lowing subjects  
under  the 8  Key Learning Areas  were inspected:  

 
KLA Chi. 

Lang Ed. 
Eng. 
Lang. Ed. 

Maths. Ed. P.S.H. Ed. Sci. Ed. Tech. Ed. Arts 
Ed. 

P.E. 

Subjects 
Inspected 

Chinese 
Language 
 
Chinese 
Language 
& Culture 
 

English 
Language 
 
Use of 
English 
 

Mathematics 
 
Pure 
Mathematics 
 
Additional 
Mathematics 
  

Economics Science 
 
Physics 
 
Biology 
 
 

Computer 
Literacy 
 
Computer 
Studies 
 

Music  Physical 
Education 

 

• In  addi t ion,  three Life  Educat ion lessons were observed to  
get  a  general  impression of  how the rela ted school-based 
curr iculum was implemented at  c lassroom level .  

• Formal  and informal  meet ings were conducted.   
Interviews and discussions were held with  the school  
management  (namely,  members  of  the Execut ive 
Commit tee ,  the  pr incipal ,  v ice-pr incipal) ,  members  of  
different  uni ts  and commit tees ,  s tudents ,  parents ,  teachers ,  
the  school  social  worker ,  c ler ical  s taff  and jani tors .  

• Samples  of  s tudents’  work (2002-2003)  and examinat ion 
papers  (2001-2002)  were scrut inized.  

• Students’  act ivi t ies  were observed.  

 

Students’  act ivi t ies  were observed.  

(New page) 

•    
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2.1  Planning and Administration 
• The school  organizat ion s t ructure  was wel l  es tabl ished and 

was in  l ine  with  the a ims and development  of  the  school .   
In  addi t ion to  one vice-pr incipal ,  the  Execut ive Commit tee  
(EC) was formed under  the pr incipal  to  discharge var ious  
teaching and non-teaching dut ies .  The EC compris ing the 
pr incipal ,  v ice-pr incipal  and uni t  chiefs  of  the Studies  
Unit ,  Examinat ion Unit ,  Discipl ine Unit ,  Counsel l ing Unit ,  
Extra-curr icular  Act ivi t ies  Uni t  and General  Affairs  Uni t  
held regular  meet ings to  formulate  var ious school-based 
teaching as  wel l  as  adminis t ra t ive pol ic ies  and monitor  
their  implementat ion.    

• The object ives  and role  of  the School  Management  
Commit tee  (SMC),  and the responsibi l i t ies  of  i ts  members  
were c lear .  The SMC had formulated the mission s ta tement  
and goals  of  the school .  I t  a lso showed concern about  the 
revision of  i ts  composi t ion.  There  was a  plan to  expand 
membership of  the SMC to include teacher ,  parent ,  a lumni  
and community members  on the one hand,  and enable  the 
SMC to play a  more s ignif icant  role  in  leading the school  
in  i ts  cont inuous development  on the other .  

• The school  vis ion and mission were wel l  documented and 
conveyed ful ly  to  a l l  s taff ,  parents ,  s tudents  and the publ ic .   
Both long-term and short- term school  goals  set  by the 
school  were specif ic  and pract icable ,  and al igned with i ts  
mission s ta tement  as  wel l  as  the  a ims of  educat ion in  Hong 
Kong.  The targeted development  a t  school  level  was 
c lear ly  indicated by the major  concerns  of  the  year  as  
s t ipulated in  the school’s  annual  plan.  Special  task 
uni ts /commit tees  were usual ly  formed to  take charge of  
such development  tasks .  At  present ,  most  uni ts  and subject  
panels  formulated their  individual  programme plans with 
c lear  object ives  and detai led implementat ion plans.  
However ,  more effor t  was needed to  br ing rela ted plans in  
a l ignment  with the school’s  major  concerns and ini t ia t ives  
in  which whole-school  par t ic ipat ion was deemed essent ia l .   

• On the whole,  school  adminis t ra t ion operated smoothly.   

2. Management and Organisation 
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The Cris is  Management  Team was responsible  for  handl ing 
cr is is  s i tuat ions .  General  pr inciples and operat ional  
procedures  were formulated expl ic i t ly  to  enable  bet ter  
preparat ion and clear  del ineat ion of  work for  handl ing 
unexpected cr ises .  The school  was wel l  aware of  the 
importance of  evaluat ing cr is is  management ,  and ruled 
that  such cases  should be reviewed as  soon as  possible  in  
s taff  meet ings.  The school  a lso at tached importance to  f i re  
dr i l ls  and laboratory safety .  The Discipl ine Unit  prepared 
clear  inst ruct ions ,  escape routes and record forms 
concerning the conduct  of  f i re  dr i l ls .  The Safety 
Commit tee  was responsible  for  a l l  mat ters  re la t ing to  
safety in  the laborator ies .  The school  f i l ing system set  up 
and maintained by the school  c lerks  enabled the systematic  
s torage of  and easy access  to  school  documents ,  records  
and circulars .  Besides ,  the  School  Adminis t ra t ion and 
Management  System (SAMS) was effect ively used to  
support  rout ine school  adminis t ra t ion work.  

• The ‘Teachers’  Handbook’  and the ‘Adminis t ra t ion 
Procedural  Guide’  provided clear  guidel ines  on var ious 
teaching and non-teaching dut ies ,  and the code of  conduct  
for  teachers .  The dut ies  and responsibi l i t ies  of  a l l  uni ts ,  
subject  panels  and commit tees  were expl ic i t ly  prescribed.  
School  rules  and regulat ions were c lear ly  wri t ten.  Students  
and parents  were wel l  informed.  

 

2.2  Professional Leadership 
• The SMC was very concerned about  the school .  I ts  

members  ful ly  supported the school  and were wel l  aware 
of  the school’s  operat ion through monthly school  prof i les  
submit ted by the school ,  and at tending SMC meet ings and 
major  school  events .  With bet ter  communicat ion on school  
development  with  the s taff ,  the  SMC should be able  to  
lead the school  even more effect ively in  i ts  cont inuous 
development  process .  

• The pr incipal  was properly t ra ined,  very experienced and 
conversant  with current  educat ion changes.  He had served 
as  the school  pr incipal  s ince the es tabl ishment  of  the 
school  20 years  ago and ful ly  understood his  s taff .  He was  
the main decis ion-maker  and played a  key role  in  
developing the school  into one of  the most  outs tanding 
schools  in  the dis t r ic t .  He was very knowledgeable  about  
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what  was happening in  the school .  He closely monitored 
s tudent  learning outcomes as  wel l  as  teachers’  teaching 
performance in  assur ing the qual i ty of  educat ion.  He was 
very concerned about  the provis ion of  moral  and civic  
educat ion to  s tudents .  As the Chairman of  the Secondary 
School  Heads Associat ion of  North Distr ic t  (SSHAND) 
and a  Distr ic t  Counci l  member,  the principal  was act ively 
involved in  the North Distr ic t  educat ion network and was  
very fami l iar  with the local  community.  He had tapped 
resources  for  var ious school  improvement  work and 
encouraged s tudents  to  serve the community.   

• The pr incipal  was effect ively supported by the  
vice-pr incipal  and the EC.  The vice-pr incipal  was t ra ined,  
experienced and possessed the knowledge and ski l ls  in  
coordinat ing the uni ts  and commit tees  under  his  charge.   
He ass is ted the pr incipal  proact ively,  and was leading 
some major  developments  regarding school  adminis t ra t ion 
and the curr iculum reform.  He was always ready to  
provide guidance and support  to  his  col leagues.  During 
regular  meet ings,  the EC members  not  only ass is ted the  
pr incipal  in  formulat ing and monitor ing var ious  
school-based pol ic ies ,  but  a lso reported on progress  of  
work in  var ious  aspects  to  enable  the  pr incipal  to  have the 
rout ine operat ion of  the  school  wel l  under  his  control .   

• Most  of  the middle  managers  ( i .e .  subject  panel  
chairpersons and uni t /commit tee chiefs)  were exper ienced 
and had a  good grasp of  professional  knowledge.  They 
were aware of  changes in  educat ion.  However ,  they should  
encourage more open discussions amongst  s taff  on the  
school’s  developmental  pr ior i t ies  and the s t ra tegies  for  
change in  order  to enhance ownership and sustain the good 
team spir i t  that  had been developed amongst  s taff .  In  
re turn,  s taff  should take ini t ia t ive and par t ic ipate  act ively 
in  school  development  work for  the benefi t  of  s tudents .  On 
the whole ,  s taff  were sat isf ied with  the working 
relat ionship with the school  management  and the middle  
managers .  

 

2.3  Staff Management 
• In general ,  teaching and non-teaching dut ies  were  

dis t r ibuted to  teachers  according to  their  qual i f icat ions,  
experience,  ranks,  abi l i t ies ,  subject  t ra ining and other  
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professional  t ra ining.  The workload and al locat ion of  
dut ies  were in  general  acceptable  to  teachers .  Before  the 
s tar t  of  a  school  year ,  the  principal  dis t r ibuted a  ‘s taff  
consul tat ion form’ to  teachers  to  gauge their  preferences 
for  teaching,  adminis t ra t ive and extra-curr icular  act ivi t ies  
dut ies .   Besides ,  the  pr incipal  requested uni t  chiefs  and 
panel  chairpersons to  submit  manpower plans  for  his  
considerat ion.   He was able  to  prepare  the s taff  duty l is t  
for  the  coming school  year  before  the end of  the  current  
school  year .  This  a l lowed teachers  ample t ime to  prepare  
for  work assigned for  the new school  year .   The dut ies  
and responsibi l i t ies  among teachers  were c lear ly  def ined,  
and those of  the non-teaching s taff  were dis t r ibuted 
systematical ly  and fa i r ly .    

• One vice-pr incipal  post  was vacant  current ly ,  the  
adminis t ra t ive dut ies  and responsibi l i t ies  of  which were 
taken up temporar i ly  and smoothly by some senior  s taff .   
Fur thermore,  the  eff ic ient  preparat ion for  and successful  
complet ion of  major  school  events  and occasions such as  
the ‘20th Anniversary’  c lear ly  ref lected that  the school  
could deploy s taff  f lexibly and appropria te ly according to  
needs.  

• The Staff  Development  Unit  (SDU) was responsible  for  the 
purchase of  s taff  development  reference books and 
arrangement  of  seminars  and ta lks  on s taff  development  
days.   Seminars  on the compilat ion of  annual  plans and 
annual  reports  as  wel l  as  on Qual i ty Assurance Inspect ion 
were,  for  instance,  successful ly  organized in  the previous 
years .  Records  of  s taff  par t ic ipat ion in  seminars ,  
workshops and t ra ining courses  were kept  properly by the  
SDU. To br ing about  more effect ive implementat ion of  
whole-school  targets ,  annual  s taff  development  plans 
should be formulated to  meet  the  developmental  needs of  
the school  and s taff .  

• The school  supported s taff  development ,  and provided 
t ra ining al lowance annual ly .  Staff  development  
programmes were organized for  a l l  teachers  to  acquire  
re levant  ski l ls  in IT implementat ion.  Teachers ,  panel  
chairpersons in  par t icular ,  were  expected to  at tend re lated 
CDC curr iculum reform seminars .  Besides ,  teachers  
concerned were expected to  organize internal  shar ing 
sess ions af ter  a t tending t ra ining events .  
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• The teacher  appraisal  system was  developed by the 
School-based Management  Unit .  The appraisal  procedures  
were s t ipulated in both the  ‘Adminis t ra t ion Procedural  
Guide’  and ‘Teachers’  Handbook’ .  Observat ion and 
inspect ion forms were designed to  ref lect  and report  on 
s taff’s  s t rengths  and areas  for  improvement .  However ,  
there  was no clear  indicat ion of  the re la t ionship among 
s taff  appraisal ,  s taff  development  and s taff  promotion in  
e i ther  the ‘Adminis t ra t ion Procedural  Guide’  or  ‘Teachers’  
Handbook’ .   

 

2.4  Planning & Management of Resources  

Financial  Management  

• Clear  and systematic  procedures  were in  place for  the 
planning and adminis t ra t ion regarding the use of  f inancial  
resources .   Subject  panels  and uni ts /commit tees  were 
able  to  adopt  a  programme budget ing approach in  f inancial  
management  and submit ted their  budget  proposals  that  
were included in  the annual  plans .  The EC and the  
pr incipal  vet ted and approved the budget  plans  before  
submission to  the SMC for  endorsement .    

•  Funds were al located appropria te ly  to  meet  the needs of  
uni ts  and subjects  to  run the scheduled learning act ivi t ies  
and procure teaching resources .   Flexibi l i ty  in  managing 
f inancial  resources  was given and i f  needed,  the school  
would provide addi t ional  funding for  uni ts  and subject  
panels .    

• Financial  resources  were properly  monitored.   Records  of  
incomes and expendi tures  were systematical ly  kept  by the 
school  accounts  c lerk and monthly reports  had to  be 
submit ted to  the SMC for  endorsement .   An annual  
f inancial  s ta tement  was at tached in  the school  annual  
report  to  keep key s takeholders  informed.  

• The school  made use of  a  s taff  development  day to  
introduce to  s taff  the nature  and the use of  different  types 
of  grants  to  heighten s taff’s  awareness  about  f inancial  
budget ing.   

• The school  made proper  use of  the Capaci ty  Enhancement  
Grant  (CEG) to  hire  tutors  and to  offer  supplementary 
classes  for  s tudents .  I t  a lso succeeded in  bidding funds  
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f rom the  Qual i ty  Educat ion Fund (QEF) to  run worthy 
projects ,  such as  the Tai  Po Distr ic t  and North Distr ic t  
Secondary Schools  Net  project ,  to ra ise  the  qual i ty of  
school  educat ion.  More par t ic ipat ion in  discussing the use  
of  CEG among teachers  should be encouraged.  

• The twenty-year  old school  bui lding was in  good condi t ion 
as  maintenance was conducted regular ly  and emergency 
repairs  were carr ied out  when needed.  Under  the School  
Improvement  Project  (SIP) ,  extra  rooms and space were 
provided in  the recent  years .  Teachers were provided with 
good-sized cabinets ,  which wal led the corr idor  outs ide the 
s taff  rooms on the ground f loor  for  s tor ing s tudents’  
exercise  books.   

• The school  had a  good desire  to  cul t ivate  a  pervasive IT 
cul ture  and put  in  good effor t  and resources  to  faci l i ta te  
teaching and learning act ivi t ies .  The overal l  provis ion of  
IT faci l i t ies  in  the school  was good.  An extensive 
infrast ructure  was set  up,  which included establ ishing a  
Mult i -media  Language Centre  (MMLC) and several  
computer  rooms,  ins ta l l ing a  Local  Area Network (LAN),  
and creat ing an intranet  and procuring LCD projectors .   
Network nodes were instal led in  a l l  s taff  rooms,  the  
l ibrary and the school  corr idors .  Computer  s ta t ions were 
insta l led in  the corr idors  for  s tudents’  access  during recess ,  
lunch hours  and af ter  school .  

• Plants ,  t rees  and especial ly  the  f lower  garden in  Chinese 
s tyle  had created a  pleasant  environment  for  s tudy and 
le isure .  The school  was clean and space was wel l  ut i l ized.  
The school  was wel l -decorated with Chinese couplets  and 
sayings of  the Chinese sages .   Besides ,  wal ls  on each 
f loor  were used for  display of  s tudents’  ar twork in  
recogni t ion of  their  effor ts  and ar t is t ic  f la i r .   

• The organizat ion and management  of  l ibrary resources  was 
good.  The newly acquired computer ized system had 
s implif ied the procedure for  books borrowing,  and t ime 
was saved.  The programme plan for  the l ibrary set  out  
c lear ly  i ts  annual  object ives ,  budget ,  and var ious subject  
re lated act ivi t ies ,  such as  reading scheme awards,  to  foster  
s tudents’  interest  in  reading.  The l ibrary provided 
different  services  to  support  s tudent  learning and examples  
included regular  display of  new books,  inter-class  reading 
promotion compet i t ions  and provision of  service for  
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Internet  searching.  The support  of  the l ibrary for  var ious  
act ivi t ies  was good.   Overal l ,  the  s tock of  l ibrary books,  
the  quant i ty  and var ie ty of  books,  magazines  and 
CD-ROMs were found to  be suff ic ient  re la t ive to  current  
demands.   

 

2.5  Self-evaluation  
• School  self-evaluat ion (SSE) was evident  in  var ious 

aspects  of  the school’s  work for  improvement  and fur ther  
development .   An establ ished mechanism was in  place to 
review cont inuously the school’s  progress  and 
development .  The framework and procedures  for  SSE were 
c lear .  

• The preparat ion of  programme plans was a  
wel l -es tabl ished pract ice  in the school .  The programme 
plans were clear ly  presented,  and contained essent ia l  
components  such as  purposes ,  issues  to  be addressed,  
object ives  of  the year ,  implementat ion plan,  evaluat ion,  
budget  and programme team. However ,  many of  these 
programme plans were insuff ic ient ly  a l igned with  the  
school’s  major  concerns  of  the  year .    

• Signif icant  effor ts  were made to evaluate  the work of  uni ts  
and subject  panels .  The annual  reports  produced by 
individual  uni ts  and subject  panels  were detai led on the 
whole.  There was in  general  a  lack of  success cr i ter ia  to  
faci l i ta te  moni tor ing and evaluat ion of  the plans and 
programmes.  Thus,  the f indings of  the self-evaluat ion were 
a t  t imes not  object ive or  focused enough.    

• The ful l  involvement  of  the  senior  management  s taff  and 
heads of  uni ts  and subject  panels  in  SSE had led to  useful  
evaluat ion of  the school’s  work and achievements .  To 
bui ld  on the exist ing st rengths ,  there  could be greater  
involvement  of  other  s taff  in  drawing up the plans and 
reports  to  enhance s taff  ownership.  On the whole,  greater  
use of  the evaluat ion resul ts  and f indings to  revise  the 
annual  targets  and devise  fol low-up plans could be made.  
The school  could consider  designing a  s tandardized format  
or  template  for  use by the uni ts  and subject  panels  to  
faci l i ta te  their  act ion planning and SSE processes .    

• Self-evaluat ion resul ts  including annual  school  act ivi t ies ,  
s tudents’  achievements  and la tes t  developments  were 
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clear ly  made known to key s takeholders  through channels  
such as  the school  prof i le ,  the  school  year ly  report  and the 
school’s  homepage.   
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3.1  Curriculum 
• The school  a im of  providing a  balanced and al l - round 

educat ion was clear ly  s ta ted in  the school  prof i le .  The 
school  put  a  s t rong emphasis  on and kept  a  c lose pace with 
the educat ion and curr iculum reforms.  For  the current  
academic year ,  the  major  concerns  of  the school  res ted in  
four  major  areas ,  namely,  reading to learn for  a l l  levels ,  
project-based learning for  a l l  S3 s tudents ,  thinking ski l ls  
for  a  smal l  group of  S3 s tudents  and the newly revised 
moral  and civic  educat ion curr iculum for  junior  form 
students .  Special  uni ts /commit tees were set  up to  
coordinate  the re levant  work.  

• The pr incipal  and the EC played a  leading role  in  
curr iculum planning and organizat ion.  The Studies  Unit  
was responsible  for  a l igning the work of  a l l  subject  panels .   
Regular  meet ings of  the EC were conducted to l iaise  and 
coordinate  the work of  uni ts  and subject  panels .   
Procedures  and guidel ines  for  subject  panels  were clear .   
Subject  panels  were,  in  general ,  able to  plan and del iver  
the subject  curr icula ,  and discharge dai ly  adminis t ra t ive 
dut ies .   However ,  subject  panels  should devise  success  
cr i ter ia  and make bet ter  use of  evaluat ion information to  
fur ther  improve the qual i ty  of  curr iculum. On the whole ,  
the  planning and organizat ion of  the school  curr iculum 
was sat isfactory.  

• The junior  form curr iculum was s t ructured to  maintain  
balance across  the key learning areas .  With regard to  the 
senior  form curr iculum,  both science and ar ts  s t reams were 
offered with choices  of  subjects  avai lable  to  s tudents .   
The school  did not  offer  the Physical  Educat ion (P.E.)  Key 
Learning Area (KLA) in  S6 and S7 and opportuni t ies  for  
sports  re la ted act ivi t ies  were l imited.  The school  should 
review the provis ion of  the P.E.  KLA in S6 and S7 and to  
encourage s tudents  to  par t icipate in  re la ted act ivi t ies  in  
order  to  a l low students  to  enjoy a  balanced curr iculum. 

• A varie ty  of  extra-curr icular  act ivi t ies  (ECA) were 
provided including the Student  Union,  house and club 
act ivi t ies .  ECA covered a  good range of  categories .  
However ,  act ivi t ies  re la ted to  some subjects  needed 

3. Learning and Teaching 
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strengthening to  broaden s tudents’  learning experiences .  
At  present ,  supplementary classes  and tes ts  were 
pr ior i t ized act ivi t ies  af ter  school .  To fur ther  s t re tch 
s tudents’  potent ia l  for  a l l - round development ,  the  school  
should review the current  arrangements  of  act ivi t ies  af ter  
school .  

• The school  had arranged a  broad range of  enhancement  and 
remedial  c lasses to  cater  for  learners’  dif ferences .   
Enhancement  c lasses  were tutored by teaching ass istants  
for  S4 and S5 s tudents .   There were a  regular  
mathemat ics  remedial  c lass  for  S2 s tudents ,  and 
af ter-school  Engl ish and Mathematics  remedial  c lasses  for  
selected s tudents .   Further  remedial  programmes were 
also offered to  s tudents  after  the second tes t  and f inal  
examinat ion.  

• The school  developed a  comprehensive plan on reading to  
learn,  with c lear  object ives ,  act ivi t ies  and evaluat ion 
methods.  The school  incorporated the exis t ing Chinese,  
Engl ish and moral  and civic  educat ion extensive reading 
schemes into  an “Outside Reading Scheme”,  and aimed at  
promoting a  whole-school  approach to  reading.  A uni t  was  
formed to  coordinate  and l ia ise  among subject  panels ,  and 
the funct ions of  the l ibrary were s tepped up to  support  the 
desired changes.  The school  l ibrar ian and reading 
ambassadors  were enthusias t ic  in  organizing act ivi t ies  to  
promote reading and provide excel lent  services  to  s tudents .   
Students  showed great  interest  in  reading,  and a  reading 
cul ture  was gradual ly  formed.  Involvement  of  some 
subject  panels  in  promoting reading could be fur ther  
s t rengthened so as to  excel  in  the whole-school  approach 
to  reading.  

• All  S3 s tudents  were involved in the project-based 
learning programme.  A thematic  approach was adopted and 
each group of  s tudents  was ass igned a  teacher  mentor  for  
guidance in  project  work.  Clear  t imel ines  and procedures  
were set .   The school  could pay more at tent ion to  the 
ways of  grouping s tudents  to  offer  opportuni t ies  to  
develop s tudents’  col laborat ion ski l ls .  Timely t ra ining on 
ski l ls  in  conduct ing project-based learning for  teachers  
should be wel l  matched with the implementat ion of  the  
programme.    

• The school  had ident i f ied the need of  developing s tudents’  
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th inking ski l ls  and encouraged subject  panels  to  discuss  
the issue over  the past  few years .  For  the current  academic 
year ,  the  school  made a  good at tempt  to  select  a  smal l  
group of  S3 s tudents  with excel lent  academic resul ts  and 
behavior  for  thinking ski l ls  t ra ining.  The school  should 
develop evaluat ion tools  for  the programme and make use  
of  the evaluat ion information to inform subject  panels  so 
that  they could provide systematic  t ra ining for  s tudents  in  
the  formal  curr iculum.   

• The school  put  s t rong emphasis  on moral  and civic  
educat ion and rela ted elements  were introduced through 
the formal  and informal  curr iculum.  In  par t icular ,  the  
l i fe  educat ion curr iculum was revised,  and Confucianism 
and Taoism were  incorporated into the  l i fe  educat ion 
formal  curr iculum, which was proper ly implemented in the  
junior  form classroom. The object ives  and plans of  var ious 
uni ts  responsible  for  moral  and civic  educat ion were c lear  
but  bet ter  col laborat ion among relevant  uni ts  was needed.  

• The school  la id  due emphasis  on IT development .   A 
clear  pol icy was devised by the EC to  encourage and 
monitor  the use of  IT in  c lass  teaching and s tudent  
learning.  The school  websi te ,  individual  teachers’  
homepages,  and a  cyber  chat  room had been set  up to  
faci l i ta te  teaching and learning.  All  subjects  had made 
reference to  the school  pol icy and included elements  of  IT 
in  their  annual  plans.   Students  showed a  good command 
of  IT ski l ls  in  their  project  work and learning.   The 
school  took the ini t ia t ive to  bid f inancial  support  f rom the  
QEF to launch the “Tai-Po Dist r ic t  and Northern Distr ict  
Secondary Schools  Net”  project .  The project  concluded in  
a  shar ing seminar  recent ly organized,  and was wel l  
received by the par tner  schools .   

• The school  adopted Engl ish as  the medium of  inst ruct ion.   
There  were c lear  object ives and comprehensive plans  to  
enhance and improve the use of Engl ish in  school .  Plans 
included br idging programme for  S1 s tudents ,  a  language 
plan,  lesson observat ion and the S1 Engl ish curr iculum 
reform.  

• Monitor ing at  both school  and subject  levels  was 
sat isfactory.  Mechanisms such as  ‘ ta l ly  forms’  of  tes t  and 
examinat ion resul ts ,  exercise  book inspect ion and lesson 
observat ion were used to  provide close and effect ive ways 
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of  monitor ing teachers’  and s tudents’  performance .   
Feedback and support  were given to teachers .  However ,  
some of  the school’s  major  concerns  could not  be ful ly  
addressed by a  number of  subject  panels .  The school  
should ensure prompt  response from subject  panels  and 
effect ive implementat ion of  the school’s  major  concerns  a t  
subject  level .  

• With the  implementat ion of  the  s taff  appraisal  system,  
lesson observat ion by the pr incipal  and heads of  subject  
panels  became a  major  component  in the appraisal  system.   
Subject  panels  should ser iously consider  organizing peer  
observat ion again for  shar ing teaching s t rategies and 
exchanges of  views on curr iculum reforms among teachers  
for  s taff  development .      

 

3.2  Teaching 
• Teachers  were experienced,  and most  of  them showed a  

good command of  subject  knowledge.  They displayed a  
ser ious a t t i tude towards teaching.  The rela t ionship 
between teachers and s tudents  was harmonious,  and there  
was a  congenial  a tmosphere in  the lessons observed.   

• Lessons were general ly  wel l -prepared with c lear  
object ives  and useful  examples  were adopted by most  
teachers  in  their  explanat ions.  Instruct ions given or  
demonstrat ions  conducted by teachers  were clear  and 
systematic .  Some teachers provided opportuni t ies  for  
s tudents  to  learn through an inquiry approach.  Instruct ions 
and supervis ion given in  lessons concerning safety 
measures  were adequate  and appropriate .   Sui table  
teaching resources were used.   Engl ish was effect ively 
used by teachers  as  the medium of  inst ruct ion in  teaching.  

• Some teachers  adopted a  quest ioning approach in  teaching 
to  s t imulate  s tudents '  th inking,  and s tudents  showed good 
responses .   Taking into account  s tudents’  abi l i t ies ,  
teachers  should make more use of  appropriate  quest ioning 
techniques to  help s tudents  fur ther  develop their  generic  
ski l ls .  

• Teachers  showed concern on integrat ing IT in  teaching.  IT 
was commonly adopted in  the lessons observed.  The use of  
IT in  some lessons succeeded in  enhancing s tudents '  
unders tanding and learning interest .   
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• There was adequate  interact ion between teachers  and 
s tudents  in  the lessons observed,  but  interact ion among 
s tudents  was rare .   Interact ions  among peers  should be 
more extensively promoted.   Teachers  should a lso give 
more praise  and encouragement  to s tudents  to  s t rengthen 
their  confidence in  learning.  

 

3.3  Student learning 
• On the whole ,  s tudents’  learning at t i tude was good.   

They were obedient ,  co-operat ive and wel l -behaved.   
They were a t tent ive in  lessons and showed keen interest  in  
their  s tudies .  Some s tudents  displayed good motivat ion in  
learning by adopt ing different  s t ra tegies  to faci l i tate  
learning.   

• Most  s tudents  par t icipated act ively in  the c lassroom 
learning act ivi t ies .   They were wil l ing to  respond to  
teachers '  quest ions when cal led upon.  They also showed 
good concentrat ion when doing class  work.  They took  
their  homework assignments  ser iously,  and their  work was  
neat  and t idy on the whole .   

• In  lessons with act ivi t ies  involving experiments  or  
pract ical  work,  s tudents  showed conscient iousness  by 
keeping the apparatus  and working area c lean and t idy 
af ter  use.   They also carr ied out  the  learning act ivi t ies  in  
a  responsible  way by observing safety measures  properly .   

• Students  were by and large able  to  use Engl ish effect ively 
in  lessons.  Some students  showed ini t ia t ive to  prepare for  
their  lessons.   

• Taking into account  s tudents '  performance in  c lass  and 
assignments ,  their  generic  ski l ls  such as  cr i t ical  thinking 
and col laborat ion ski l ls  needed to  be fur ther  developed.  
They should play a  more act ive role  in  learning act ivi t ies  
involving interact ion and col laborat ion among peers  so 
that  their  potent ia l  could be developed to  the ful l .  

 

3.4  Performance Assessment 
• In  pract ice ,  both elements  of  cont inuous and formative 

assessments  were incorporated into the school  assessment  
pol icy.   Examinat ion performance data  was wel l  kept  and 
duly analyzed.  Most  subject  panels  a lso conducted 
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post-examinat ion evaluat ion on s tudents’  examinat ion 
resul ts .  On the whole ,  the  f requency and coverage of  
formal  tes ts  and examinat ions  were acceptable .   

• The school  provided very comprehensive guidel ines  on 
homework and tes ts  to  a l l  subject  panels ,  and special  
emphasis  was given to  the overal l  evaluat ion of  the  qual i ty ,  
quant i ty ,  var ie ty  and balance of  homework.  Most  subjects  
could observe the school  homework pol icy wel l ,  which 
covered the requirements  for  f requency,  amount  and 
coverage of  ass ignments .   However ,  the  homework and 
ass ignments  in some subjects  lacked var ie ty .  To fur ther  
promote s tudents’  generic  ski l ls  and enhance their  learning 
experience,  a  greater  var ie ty  of  ass ignments  should be  
used.  The overal l  marking of  s tudents’  work was  
conscient ious.  Some teachers  managed to  provide 
construct ive and posi t ive  feedback to  s tudents  and 
correct ions were adequately fol lowed up.  

• The school  had placed special  emphasis  on using 
cont inuous assessment  as  a  means to  monitor  s tudents’  
performance,  and both formal  and informal  tes ts  kept  
rol l ing throughout  the year .   Parents  of  those s tudents  
who had fai led three or  more subjects  in  tes ts  were 
informed.  Subsequent  remedial  s t ra tegies ,  such as  
addi t ional  tutor ial  c lasses ,  were implemented to  help 
s tudents  improve their  learning effect iveness.   The 
resul ts  of each formal  tes t  and examinat ion of  individual  
s tudents  and classes were analyzed and systematical ly kept  
for  fur ther  monitor ing the learning process .  This  ‘check 
and improve’  pract ice  had been running smoothly in  
maintaining s tudents’  high academic achievements .   
Comprehensive guidel ines  for  examinat ion and rela ted 
mat ters  were c lear ly  compiled to  faci l i ta te  coordinat ion.  

• Assessment  resul ts  could encompass  s tudents’  performance 
in  other  aspects  such as  oral  presentat ion and 
subject-based project  work.   

• As regards  feedback on s tudents’  assessment  resul ts  to  
parents ,  communicat ion between the school  and parents  
was general ly  good.   Detai led school  record cards  were 
used to  inform parents  of  their  chi ldren’s  progress  and 
performance.  
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4.1  Support for Student Development 
 4.1.1 Overall Service Planning 

• The school  cul t ivated a  support ive atmosphere which 
faci l i ta ted s tudents’  development .   Clear  goals  on 
“student  support  services” were set .   The roles  of  the 
uni ts  responsible  for  s tudents’  development  were 
c lear ly  def ined.   Through good l inks with outs ide 
bodies ,  the  school  was able  to  br ing in  external  
resources  to  organize var ious programmes.   Adequate  
resources  were put  on nurtur ing s tudents’  moral  
development .   A good var ie ty  of  group and mass 
programmes were organized in  accordance with  the 
goals .  

• The school  made a  good s tar t  in  bui lding up a  
col laborat ive effor t  in  “s tudent  support  services” 
mainly through the annual  theme ‘Love and Concern’  in  
the  current  school  year .   To faci l i ta te  s t ra tegic  
planning for  bet ter  provis ion of  “s tudent  support  
services” through this  theme,  the school  should 
s t rengthen the coordinat ion role .   As regards  
self-evaluat ion,  the uni ts  could formulate  appropriate  
success  cr i ter ia  to  faci l i ta te  more effect ive monitoring 
and evaluat ion of  their  annual  plans .  

 

 4.1.2 Discipline and Guidance 
• The overal l  performance of  the school  in  discipl ine and 

guidance was good.   The school  a imed at  cul t ivat ing a  
posi t ive  at t i tude towards l i fe  for  the  wholesome growth 
of  s tudents .  A whole-school  approach to  providing 
counsel l ing and discipl ine services  to  s tudents  was 
adopted.  Coordinat ion among the Discipl ine Unit ,  the  
Counsel l ing Unit  and the school  social  worker  was good.   
Liaison meet ings with  form teachers  were held 
regular ly  to  discuss  problems ar is ing from each class 
among the junior  forms.   Form teachers  played a  
front- l ine role  in  mat ters  re la t ing to  s tudent  guidance 
and discipl ine.  Many form teachers  showed care  and 
played an act ive role  in  giving advice to s tudents  in  

4. Student Support and School Ethos 
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need.  

• The school  rules ,  as  wel l  as  the  meri t  and punishment  
system,  were c lear  and made known to  teachers ,  
s tudents  and parents .   The expected behaviour  of  
s tudents  was clear ly  s ta ted in  the ‘Good Students  
Regulat ions’ .   Furthermore,  ‘Good Students  Talks’  
were arranged at  the beginning of  the school  year  to  
promote  s tudents’  t idy appearance,  courtesy and 
humil i ty .   Different  kinds of  awards in  recogni t ion of  
s tudents’  good work were given.   Students  with 
outs tanding performance in  the scope of  academic 
s tudies ,  services  and act ivi t ies  were nominated by 
teachers  for  awards.   Moreover ,  a  ‘Good Student  
Award Scheme’ a iming at  promoting S1 to  S3 s tudents’  
di l igence,  cul t ivat ing their  moral  values and 
encouraging them to par t ic ipate  act ively in  services  and 
act ivi t ies  was introduced.   Students  were general ly  
wel l -behaved and class  discipl ine was good.  The school  
could consider  making effect ive use of  the  s ta t is t ics  of  
s tudent  misbehaviour  for  future  planning of  “s tudent  
support  services”.  

• On the whole ,  the  Discipl ine Unit  carr ied out  i ts  work 
systematical ly .   Teachers  on the Discipl ine Unit  were 
experienced in  handl ing s tudents’  behavioural  problems.   
Discipl ine Unit  meet ings were held every cycle  to 
discuss  s tudents’  discipl ine affai rs .  Measures  were 
taken to  enforce the promotion of  s tudents’  br inging al l  
s tudy mater ia ls  and wearing proper  and t idy uniform to 
school .  As regards  punctual i ty ,  the  average punctual i ty  
ra te  in  the past  3  years  was excel lent .  The school  could 
review the exist ing puni t ive  measure  against  
la te-comers  so that  they were not  deprived of  c lassroom 
learning opportuni t ies .  

• The school  had a  large Counsel l ing Unit  and there  was 
good co-operat ion among team members .  The 
dis t r ibut ion of  dut ies  was clear .  A var iety of  prevent ive 
and developmental  act ivi t ies  were organized by the 
school  for  s tudents  a t  var ious levels  and wel l  scheduled 
to  take place in  assembly per iods.  External  resources 
such as  the Qual i ty  Educat ion Fund (QEF) were ut i l ized 
to  support  these act ivi t ies .  Information was 
disseminated through the webpage of  the Unit  and the 
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i ssue of  per iodicals .  A Social  Service Team consis t ing 
of  over  100 members  was newly set  up to  provide more  
opportuni t ies  for  s tudents  to  render  community 
services .  

• The school  prepared a  wel l -designed form to enable  a l l  
form teachers  to  have bet ter  understanding of  their  
s tudents  a t  the  beginning of  each academic year .   
Surveys on the family l i fe  of  s tudents  in the  junior  
forms were conducted regular ly .   Form teachers  were 
asked to  ta lk  to  their  s tudents  individual ly  based on the  
information col lected.  Individual  counsel l ing for  
s tudents  in  need was referred to the school  social  
worker  based on clear  procedures .   The school  social  
worker  had played an act ive role  in  providing s tudent  
counsel l ing and organizing school-based act ivi t ies .  He 
had cont inuously made s ignificant  contr ibut ions to  the 
school ,  and his  work was highly appreciated by teachers ,  
s tudents  and parents .  

• The school  provided adequate  support  to  S1 s tudents .   
An Orientat ion Day was held in  ear ly  September  and 
cont inuous support  was given through the ‘Big Brother  
Big Sis ter  Scheme’,  which helped S1 s tudents  es tabl ish 
a  support ive network for  their  academic and personal  
growth.   The scheme could be fur ther  expanded to  
enable  more S1 s tudents  to  benefi t  f rom peer  support ,  
and to  develop effect ive communicat ion and leadership 
ski l ls  of  more s tudent  counsel lors .  

• The Careers  Unit  had clear  object ives  and programmes 
which could cater  for  s tudents’  needs in fur ther  
educat ion.   A number  of  educat ional  ta lks  were 
arranged,  par t icular ly  for  S3,  S5 and S7 s tudents  in  the 
choice of  subjects  and univers i ty  admissions.  Graduates  
were invi ted to  give ta lks  in  recent  years  and shared 
their  experiences .  A ta lk  on S4 s t reaming was organized 
each year  for  parents  of  S3 s tudents .  Form teachers  
were support ive and volunteered to  offer  individual  
guidance to  s tudents .  There  was adequate  provis ion of  
reference mater ia ls  on fur ther  educat ion,  and 
information was accessible  in  the l ibrary.   The school  
had also set  up a  career  webpage this  year .  Besides  
providing information,  the Careers  Unit  was involved in  
the preparat ion of  tes t imonials  and the appl icat ions of 
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scholarships  and grants  for  s tudents .   To fur ther  
enhance career  guidance services for  s tudents ,  more 
developmental  programmes could be conducted to  
educate  s tudents  in  longer  term career  planning.  

 

 4.1.3 Extra-curricular Activities (ECA) 
• The school  issued detai led guidel ines  for  teachers  and 

s tudents  to  organize and implement  var ious ECA.  
There was good support  in  resources  for  the 
implementat ion of  ECA. External  tutors  were employed 
to  conduct  musical  ins t rument  c lasses ,  Chinese dance,  
l ion dance,  Putonghua and gymnast ics  t ra ining.   The 
school  ini t ia ted an ‘ECA Subsidy & Award Scheme’ to  
invi te  innovat ive ideas  and promote the fur ther  
development  of  ECA. The school  a lso formulated a  
ser ies  of  leadership t ra ining programmes for  s tudent  
leaders .  

• The school  provided a  var ie ty  of  act ivi t ies ,  covering the 
aspects  of  academic s tudies ,  in terests ,  services  and 
sports .   There  were a l together  34 clubs and each club 
was expected to  organize a t  least  two act ivi t ies  every 
half  year .   Each club submit ted a  comprehensive 
annual  plan and an annual  report  to  the school .   
Throughout  the school  year ,  var ious channels  including 
morning assemblies  and the ECA homepage were 
ut i l ized to  del iver  the  la tes t  informat ion about  ECA. 
There  were marked varia t ions  in the  quant i ty of  
act ivi t ies  provided by the ECA clubs.  Also,  the 
a t tendance rates  f luctuated among var ious clubs.  There  
was room for  improvement  in  monitor ing ECA clubs a t  
the  school  level .  Overal l ,  the  general  performance of  
the ECA clubs was sat isfactory.  

• The Student  Union (SU) designed an annual  programme 
with a  good var ie ty  of  act ivi t ies .  The SU was 
character ized by a  s t rong sense of  independence and 
wil l ingness  to  serve fel low students .  I t  had ini t ia ted 
inter-school  contacts  within the dis t r ic t  to  promote joint  
school  funct ions.   The four  Houses  a lso played an 
act ive role  in  organizing school  act ivi t ies .   House 
spir i t  was promoted by inter-house act ivi t ies  and 
compet i t ions .   Al l  teachers  and s tudents  were e l igible 
to  vote  for  the SU and house commit tee ,  and teachers’  
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pol l  const i tuted 30% of  the weight ing.  

• A Cultural  Act ivi ty Promotion Team was es tabl ished to 
widen the scope of  ECA provided.   ‘One Art  for  Life’  
was advocated.   S1 s tudents  were exposed to  t ra ining 
in  one musical  ins t rument  to  develop their  musical  
ta lent .  The school  had obtained the Director  of 
Educat ion Trophy in  the Hong Kong Schools  Music  
Fest ival  for  the  past  seven consecut ive years .  

• The school  was aler t  to  the importance of  recognizing 
s tudents’  achievements  in  ECA, and an annual  pr ize  
presentat ion ceremony was held at  the  end of  each 
school  year  to  honour  s tudents  with outs tanding 
performance in  ECA. Award Schemes including 
‘Outstanding Student  Award’ ,  ‘Outstanding Society 
Award’  and ‘Outstanding Commit tee  Member  Award’  
were launched.  

• I t  was compulsory for  a l l  s tudents ,  except  S5 and S7,  to  
par t ic ipate  in  ECA.  S1 and S2 s tudents  should obtain 
a  pass level  in ‘Act ivi t ies  and Services’  as  par t  of  their  
promotion requirement .   A ‘point  system’ was set  up 
to  encourage students  to  par t ic ipate  in ECA. 
Nevertheless ,  s tudents  could not  at  t imes take par t  in  
ECA as  supplementary classes  took precedence.  Bet ter  
arrangements  a t  the school  level  regarding ECA and 
supplementary classes  could help s tudents  fur ther  
s t re tch their  potent ia l  for  a l l - round development .  

 

 4.1.4 Moral and Civic Education (MCE) 
• The school  placed great  emphasis  on value educat ion 

and formulated clear  object ives in MCE. I t  had 
successful ly  appl ied for  addi t ional  funding from the  
QEF to  implement  the  ‘S3 Moral  Leadership Training 
Project’  in  the 2000-2001 school  year .   Another  moral  
educat ion curr iculum project ,  namely ‘School-based 
Curr iculum Development:  Living Taois t  Educat ion 
(Junior  Secondary)’ ,  had been joint ly  undertaken with 4  
other  secondary schools  of  the  Hong Kong Taois t  
Associat ion.  

• In  the formal  curr iculum, the school  had al located 2 
per iods  per  cycle  to  implement  the  Life  Educat ion 
subject  in  S1 to  3 .   Taoism and Confucianism were  
incorporated into the subject  curr iculum, and the school  
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put  due emphasis  on the f ive pr ior i ty  values  and 
at t i tudes .  The course contents  were constant ly  updated 
with current  issues  and relevant  mater ia ls .  The Life  
Event  Approach was effect ively adopted in  the learning 
and teaching process .  A ‘Reading Moral  Books 
Programme’ was launched.  

• Various kinds of  act ivi t ies  re levant  to  MCE were  
introduced through morning assemblies ,  c lass  per iods,  
monthly assemblies  and vis i ts .  The Counsel l ing Unit  
prepared reading mater ia ls  including ar t ic les  f rom 
publ icat ions ent i t led ‘Window’ and ‘Heal thy Life’  
per iodical ly  for  c lass  discussion.  Civic  educat ion,  
heal th  educat ion and environmental  educat ion were 
mainly carr ied out  through ECA.  Act ivi t ies  such as  
t ree  plant ing,  col lect ion of  used mater ia ls  for  recycl ing 
and game s ta l ls  were organized and s tudent  
par t ic ipat ion in these act ivi t ies  was sat isfactory in  
general .   However ,  s tudent  ambassadors’  role  in  
promoting MCE should be s t rengthened.  

• In  accordance with the school  goal  to  nur ture  a  spir i t  to 
serve the community,  s tudents  were involved in  a  
var ie ty  of  social  service programmes organized by 
groups such as  the Community Youth Club and the Red 
Cross .   A number  of  social  service awards were 
obtained.  

• The support ive school  a tmosphere and the commitment  
among teachers  contr ibuted s ignif icant ly  towards the  
development  of  s tudents’  moral  and civic  awareness .  

 

4.2  Links with Parents and External Organizations 
  4.2.1 Home-school Co-operation 

• The school  valued parent  educat ion and promoted 
parental  involvement  in  s tudents’  learning.  Training 
act ivi t ies  such as  IT seminars  for  parents  and parent  
educat ion ta lks  were organized.   Communicat ion 
channels  between the school  and parents  were adequate .  
Parents  were wel l  informed about  their  chi ldren’s  
learning progress  and the school’s  development .  The 
school  conducted quest ionnaire  surveys regular ly  to  
have bet ter  understanding of  junior  form students’  
family l i fe .  
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• In  general ,  parents  t rusted and supported the school  and 
teachers .  They were wil l ing to  cooperate  with the 
school  and were wel l  informed of  their  chi ldren’s  
school  l i fe .  The school  had set  up the Parent-Teacher  
Associat ion (PTA) and the PTA Resource Centre  to  
promote l ia ison between parents  and the school .  The 
Centre  was properly equipped with  resource informat ion 
and opened twice per  week.   Some parents  volunteered 
to  help out  in  school  act ivi t ies  such as the school’s  20t h  
Anniversary and PTA funct ions such as  PTA picnics .  

 

 4.2.2 Links with External Organizations 
• The school  maintained i ts  l inks  with the communi ty and 

var ious organizat ions such as  the North Distr ic t  
Commit tee  of  Civic  Educat ion,  Secondary School  Heads  
Associat ion of  North Distr ic t ,  the  Labour  Department  
and the Environmental  Protect ion Campaign Commit tee .   
External  resources  were effect ively ut i l ized to  support  
school  act ivi t ies  and services .  

• As the Chairman of  the Secondary School  Heads 
Associat ion of  North Distr ic t  and a  member  of  the  
North Dist r ic t  Counci l ,  the  pr incipal  was act ively 
involved in  the local  educat ion f ie ld  and had developed 
a  s t rong community network.  He had tapped resources  
for  var ious remarkable  school  improvement  work and 
encouraged s tudents  to  take an act ive role  in  community  
services  l ike f lag-sel l ing,  voluntary services ,  v is i ts  to  
the elder ly  centres ,  t ree-plant ing and fund-rais ing 
programmes.  

• The Alumni  Associat ion (AA) had been set  up.   
Commit tee  meet ings  and social  act ivi t ies  were 
organized on an ad hoc basis  by the members  concerned.  
Recent ly ,  the  school  had star ted to  develop bet ter  l inks  
with the AA and had invi ted past  s tudents  via  the AA to 
give ta lks  and shar ing regarding fur ther  s tudies .  The 
school  should cont inue to  tap the r ich resources  that  
past  s tudents  could provide for  the cont inuous 
development  of  the school .  

 

4.3  School Culture 
• Under  the pr incipal’s  f i rm leadership and through the  

unflagging effor ts  of  the s taff ,  the  school  had made very 
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remarkable  progress  s ince i ts  es tabl ishment  in  1982.   The 
school  had made a  mark in  outs tanding achievements  in  
publ ic  examinat ions  in  par t icular .  

• Virtual ly  a l l  players  of  the school  community were  
famil iar  with  the school’s  mission and t radi t ion.  Teachers  
were motivated and conscient ious.  They showed care  and 
concern for  s tudents .  Most  of  the s tudents  were obedient ,  
wel l -behaved and ser ious about  their  s tudies .   They were 
a t tent ive,  courteous and wil l ing to  par t ic ipate  in  c lassroom 
act ivi t ies .  They possessed good potent ia l ,  and the  
re la t ionship among s tudents  was congenial .  The 
non-teaching s taff  were dedicated,  and worked responsibly 
to  ass is t  the  school  management  and the teaching s taff .  
They were a lso car ing towards s tudents .    

• There was a  s t rong work ethos in  the school .   Such ethos  
had succeeded in  propel l ing both s tudents  and teachers to  
s t r ive  for  excel lence in  academic endeavours .  Teachers  
found their  work at  school  meaningful .  Both s tudents  and 
s taff  took pr ide in  being members  of  the school .  In  the 
midst  of  the busy schedules ,  the  school  needed to  
faci l i ta te  the creat ion of  some space for  teachers to  der ive 
benefi ts  f rom self- ref lect ion on what  the school  would 
need for  fur ther  development .  Bui lding on the s t rengths  of  
the  harmonious human rela t ionship,  teachers  and s tudents  
could be fur ther  faci l i ta ted to  be more open about  
discussing their  aspirat ions and concerns  to  make the 
school  even more remarkable  as  a  learning organizat ion.  
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5.1  Academic Performance 
     

The Hong Kong Certif icate  of  Education Examination 
(HKCEE) 

• In  the past  three years ,  s tudents  a t ta ined a  very high 
s tandard of  performance in  the Hong Kong Cert i f icate  of  
Educat ion Examinat ion (HKCEE).  The percentages of  
s tudents  with f ive or  more passes  s tood at  100% in these 
three years .  The percentages of  s tudents  obtaining grades 
‘A’ to  ‘C’  and the percentages of  s tudents  with 14 or  more  
points  in  the best  s ix  subjects  were al l  s ignif icant ly  higher  
than the terr i tory levels .    

• Regarding s tudents’  performance in  individual  subjects ,  
the percentages of  s tudents  achieving grades  ‘A’ to ‘C’  in  
a lmost  a l l  subjects  were wel l  above the terr i tory levels  in  
the past  three years .  The percentages  of s tudents  obtaining 
grade ‘A’ in  most  of  the subjects  were a lso consis tent ly  
wel l  above the terr i tory levels  in  these three years .  

  

The Hong Kong Advanced Level  Examination (HKALE) 

• As for  the Hong Kong Advanced Level  Examinat ion 
(HKALE),  the passing percentages of  s tudents  in  both 
Advanced Level  (A-Level)  subjects  and Advanced 
Supplementary Level  (AS-Level)  subjects  were near ly  
100% in the past  three years .  The percentages of  s tudents  
obtaining grades ‘A’ to  ‘C’  in  both A-Level  subjects  and 
AS-Level  subjects  were wel l  above the terr i tory levels .  

• Regarding s tudents’  performance in  individual  subjects ,  
the  percentages of  s tudents  obtaining grades ‘A’ to  ‘C’  in  
a lmost  a l l  academic subjects  were wel l  above the terr i tory 
levels  in the  past  three years .   Fur thermore,  the  
percentages  of  s tudents  achieving grade ‘A’ in  some 
subjects  were s ignificant ly  above the terr i tory levels  in  
these three years .  

 

5. Student Performance 
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5.2  Non-academic Performance of Students  
• Students  par t ic ipated in  a  var ie ty  of  inter-school  

non-academic act ivi t ies  and compet i t ions ,  covering sports ,  
music ,  ar t ,  verse-speaking and services .   A number  of  
awards and scholarships  were won in  the past  three years .   
Students  performed wel l  in  music  and speech contests .  
Some s tudents  displayed enthusiasm in  community 
services .   

• Students  were self -discipl ined,  cooperat ive,  obedient  and 
responsible .   They took pr ide in  being members  of  the  
school .   They observed school  rules ,  and were ser ious 
about  their  s tudies .   They were general ly  wel l  motivated 
to  learn and at tent ive in  c lass .  

• The overal l  a t tendance and punctual i ty  ra tes  in  the past  
three years  were excel lent ,  being 99.54% and 99.70% 
respect ively .  
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Regarding the e f fect iveness  of  learning and teaching of  individual  
subjects ,  the  areas for  improvement  are l is ted in  the relevant  
subject  sect ions.  Subject  departments  should use points  raised in  
the areas for  improvement  when reviewing and planning their  work.  
With regard to  the school’s  overal l  performance (as  s tated in  
Chapters  2 ,  3  4  and 5),  the  key issues  for  act ion are summarized in  
the bul le t  points  below.  The school  is  responsible  for  drawing up 
an act ion plan within four months  upon receipt  of  this  report ,  
showing what  the school  is  going to  do about  the key issues  
ident i f ied.  Due considerat ion should also be given in  the act ion 
plan to  the main f indings as  reported in  Chapters  2-5.  EMB of f icers  
wi l l  o f fer  advice where appropriate .  

 

Since the es tabl ishment  of  the school  20 years  ago,  s taff  
had been s t r iving their  best  to  create  a  good and support ive 
learning environment  for  s tudents .  External  resources  had been 
tapped for  var ious remarkable  improvement  work in  the school .  
The School  Management  Commit tee  (SMC) and parents  were 
concerned about  the school  and ful ly  supported i t .  With the  
concerted effor t  of  the pr incipal  and s taff  as  wel l  as  the support  
f rom the SMC, the school  had developed into one of  the most  
outs tanding schools  in  the dis t r ic t .  The pr incipal  had been leading 
the school  s teadfast ly  in  i ts  development .  True to  the school’s  
mission,  the pr incipal  c losely monitored the qual i ty  of  both 
learning and teaching,  and was very concerned about  the  provis ion 
of  moral  and civic  educat ion to  the s tudents .  Staff  were  devoted 
and commit ted to  their  var ious teaching and pastoral  roles .  
Students  were wel l -behaved,  co-operat ive and ser ious about  their  
s tudies .  

The SMC members ,  s taff ,  parents  and s tudents  took pr ide in  
being members  of  the school  and had s t rong aspirat ions for  
sustaining the school’s  outs tanding achievements .  In  the face of  
the current  social  changes and educat ion reform,  the pr incipal  and 
s taff  were prepared to  meet  the demands for  change.  The school  
could bui ld  on i ts  s t rengths  and sustain cont inuous school  
development  by giving more at tent ion to  the fol lowing areas:  

 
 

6. Key Issues for Action 
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• School Self Evaluation 
The school  has  es tabl ished a  school  self-evaluat ion 

(SSE) framework.   I t  can achieve greater  success  in SSE 
and more ful ly  reap i ts  effect iveness  through ensuring that  
the programme plans of  the uni ts  and subject  panels  are  
appropriate ly  l inked with the school’s  major  concerns  of  
the  year .   As an integral  par t  of  the  planning process ,  
uni ts  and subject  panels  need to  formulate  wel l - focused 
success  cr i ter ia  to  faci l i ta te  monitor ing and evaluat ion of  
the plans and programmes.   The school  could design a  
s tandardised format  or  template for  use  by uni ts  and 
subject  panels  to  faci l i tate  their  act ion planning and SSE 
processes .   To s t rengthen the l ink between evaluat ion and 
planning,  uni ts  and subject  panels  need to  make greater  
use of  the evaluat ion resul ts  and f indings to  revise  the 
annual  targets  and devise  fol low-up plans .   

 

• Formal and Informal Curriculum  
The school  should review the arrangements  of  and 

interrela t ionship among extra-curr icular  act ivi t ies ,  
af ter-school  tes ts  and supplementary c lasses  so as  to 
fur ther  s t re tch s tudents’  potent ia l  for  a l l - round 
development  through the informal  curr iculum. Furthermore,  
as  Physical  Educat ion is  one of  the  key learning areas ,  the  
school  should review i ts  provis ion at  S6 and S7 levels  and 
encourage s tudents  to  par t icipate in  re la ted act ivi t ies  in  
order  to  a l low students  to  enjoy a  balanced curr iculum.  

 

 




